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satisfaction, institutional and collegial support, academic rank, physical 
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As Moshiri and Cardon (2014) note, audits of business communication 
courses have been done every 5 to 10 years for the past 40 years. This 
research on business and professional communication’s collective academic 
environment (e.g., Moshiri & Cardon, 2014; Russ, 2009) has provided rich 
data regarding what, where, and how we teach business and professional 
communication. It is important research that helps create disciplinary 
identity, develop a sense of community, ensure a consistent student 
experience, and raise awareness of academic environment issues in our 
classrooms. Prior research, however, has focused on business and 
professional communication courses; it has not expanded its scope to include 
additional important academic environment issues that affect our discipline, 
pedagogy, and job satisfaction. This article contributes to the discussion of 
the academic environment for business and professional communication 
instructors by presenting updated information regarding courses and 
teaching and adding to that knowledge information on salary, rank, 
promotion, tenure, degree requirements, classroom management, 
curriculum, administrative support for programs and curriculum, and 
concerns related to students. Because these issues significantly affect not 
only what we do every day but also our morale and motivation and our 
students’ success, our team of six researchers from different institutions 
across the United States asked business and professional communication 
instructors who are members of the Association for Business Communication 
(ABC) about their current workplace experiences and their job satisfaction. 
Furthermore, because the survey respondents reported that they teach not 
only business communication but also managerial, professional, and visual 
communication in a variety of academic departments, this research should be 
relevant to many instructors in a variety of communication disciplines, as 
they may likely see parallels to their own experiences in their academic 
environments. Our goals in presenting our research are the following: 
1. Identify specific, common areas of need among business and 
professional communication instructors. 
2. Identify specific areas of diverse needs that affect business and 
professional communication instructors. 
3. Gather data that enable evidence-based practices for improving the 
academic environment for business and professional communication 
instructors. 
4. Articulate next steps for advocating for healthy teaching environments 
for business and professional communication instructors. 
5. Learn what ABC—the professional and organizational home for many 
who teach business and professional communication and from where 
we gathered our data—can do to advocate for those who teach 
business and professional communication. 
The purpose of this article is to provide a better understanding of the issues 
encountered by teachers and scholars of business and professional 
communication as well as issues that we face collectively as an academic 
discipline. Business and professional communication instructors teach in 
many places around the world, and we recognize the variation such diversity 
introduces. This project seeks the shared issues we face in our myriad 
academic environments. Armed with this knowledge, business and 
professional communication teachers and scholars can work collectively to 
advocate for themselves and their discipline and strengthen their teaching, 
satisfaction with their work environments and their students’ experiences, 
and work toward creating that ideal academic environment. Teachers and 
scholars can apply the finds as they find them relevant to their unique 
cultural and academic settings both in the United States and internationally. 
Background and Literature Review 
Business communication and higher education have undergone several 
changes in the past 30 years. As a discipline, business communication has 
engaged in a consistent stream of research that evaluates what, where, 
when, and how business communication courses have been delivered and 
who has taught them. At the same time, shifts in higher education have also 
affected the academic environments in which instructors in all disciplines do 
their work. 
Business Communication Curriculum 
Historically, the field of business communication has engaged in frequent 
scholarship that examines the curriculum, what is taught, who teaches it, and 
where it is taught. The geographical nexus for much of this research 
represents U.S. business contexts. Throughout the 1980s and 1990s, Ober 
and Wunsch conducted a series of longitudinal studies (Ober, 1987; Ober & 
Wunsch, 1983, 1991, 1995) illustrating changes in trends, course content, and 
pedagogy. In the 1990s, Wardrope and Bayless (1999) continued discussions 
regarding course content, whereas others, including Johnson and DuFrene 
(1992), Nelson et al. (1992), Knight (1999), and Sharp and Brumberger (2013) 
extended the discussion to include programming, course goals, and the 
situatedness of business communication in academia. 
Two studies on business communication courses that moved beyond 
curricular situatedness are those of Russ (2009) and Moshiri and Cardon 
(2014). Russ surveyed business communication instructors regarding the 
location of the business communication courses in the academy and in 
schools’ curricula, the academic level of the business communication course, 
class size, distance learning, course content, and course assignments. At that 
time, his results showed that business communication courses were taught 
mostly in business schools to juniors. The ideal class size was 20 or fewer 
students, though the average class size in reality was 21 to 31 students, with 
most instructors delivering their courses in a face-to-face format. The most 
popular topics were written communication, document format, grammar and 
mechanics, and oral presentations, while the least covered topics were those 
related to communication theories and models. Assignments were consistent 
with the course coverage: letters, memos, emails, reports, and individual and 
group presentations. 
Five years after Russ (2009), Moshiri and Cardon (2014) provided an update 
regarding the location of business communication classes, delivery modes, 
and course content. They expanded on Russ’s work to include depth of 
coverage and instructors’ academic status and credentials. Consistent with 
Russ’s survey, they found that most business communication courses were 
located in business schools. Their study also revealed that only 41% of 
instructors were in tenured or tenure track positions, which is less than the 
54% reported by Lawrence and Galle (2011). Class size remained consistent 
from Russ’s study, while the preferred average class size increased to fewer 
than 30 students. Nearly all respondents indicated they teach classes of 50 
students or fewer. Written communication remained the focus of most 
courses in terms of content and depth of coverage, while interpersonal skills 
received increased coverage. Likewise, consistent with Russ’s study, face-to-
face instruction remained the primary mode of course delivery. 
Shifts in Higher Education 
These previous studies on the state of business communication courses are 
valuable in that they help business and professional communication teachers 
and scholars develop pedagogy, evaluate curriculum, and determine how to 
fit in the many places that business communication is taught in higher 
education. However, as with any other discipline, business communication is 
part of a larger community of disciplines in colleges and universities. Thus, 
the ability of those within it to do their work is affected by the same factors 
that affect academia as a whole: job security and satisfaction, a supportive 
work environment, teaching resources and support, and student-related 
issues. 
Job Security. Earning a tenure track position has long been the gold standard 
for academics in the United States; however, recent data suggest that 73% of 
teaching positions in 4-year schools in the United States are now off the 
tenure track (compared with 66% in 2009), and 65% of all teaching positions 
in 2-year schools are part-time (American Association of University Professors 
[AAUP], 2016; AAUP, 2009, as cited in Lawrence & Galle, 2011). While the 
instructors in these positions are dedicated, engaged, and qualified for their 
work, the instability of their employment presents implications regarding 
academic freedom (AAUP, 2016) as well as overall job satisfaction (Cerci & 
Dumludag, 2019). Furthermore, part-time instructors may lack resources such 
as supplies, equipment, mentoring, or supervision that, in turn, affect the 
student learning experience (AAUP, 2016). 
Job Satisfaction. At the same time, other research indicates that,  faculty 
members of color are comparatively dissatisfied with their jobs, but  
instructors in higher education, regardless of their rank, are satisfied, 
generally. In addition, factors such as mentorship, collegiality, administrative 
support, and professional development appear to be more impactful on their 
level of satisfaction than salary (Webber, 2018). In fact, some research 
suggests that support provided by department chairs and mentors is key in 
retaining adjunct faculty, on whom many departments rely to staff their 
classes (Diegel, 2013). Other factors such as the presence or absence of 
workplace bullying, adequate time for research, and lower levels of formal or 
informal pressure to produce and perform are also indicators of job 
satisfaction (Cerci & Dumludag, 2019). 
Student Factors. Student factors also affect the teaching and learning 
environment. Volumes of research are available on factors that affect student 
learning. Student mental health issues, disruptive classroom behaviors, 
technology use in class (e.g., Brown, 2012), lack of motivation (e.g., 
McFarlane, 2010), the relationship between appropriate peer support and 
behaviors that present physical and mental health risks (e.g., Hicks & Miller, 
2006f), and loneliness and burnout among college students (e.g., Stoliker & 
Lafreniere, 2015) are widely studied. Likewise, given that 19% of 
undergraduates in 2015-2016 reported having a disability (National Center 
for Education Statistics, 2019), instructors are rightly required to secure 
resources necessary for adaptive pedagogies. At the same time, some 
research suggests that even with the Americans with Disabilities Act 
provisions for accessibility in academia and the workplace, accessibility issues 
persist as online courses and digital learning tools become the norm in many 
institutions (Sutton, 2017); furthermore, even as schools require their faculty 
to use tools such as Blackboard’s Ally, which works within learning 
management systems to check course materials for Americans with 
Disabilities Act compliance (e.g., Northern Kentucky University, n.d.), they still 
face legal questions and lawsuits regarding accessibility (LaGrow, 2019). 
Students’ mental health has become an especially pressing concern. A study 
by the National Alliance on Mental Illness found that “one in four college 
students have a diagnosable illness, 40 percent do not seek help, 80 percent 
feel overwhelmed by their responsibilities, and 50 percent have become so 
anxious that they struggle in school” (Roth, 2018). If that statistic holds true 
in business communication classrooms, in an average class size of 30, seven 
to eight students will have mental health issues, and three to four students 
may have issues so severe that they struggle in the course. 
While much research exists on academic environment topics, generally, as far 
as we know, there has been no other study that examines the impact of these 
factors on business communication instructors, specifically. Given business 
communication’s historical struggles with disciplinary identity, status, and 
location in academia, studying these factors as they pertain to business 
communication faculty is appropriate and necessary. 
Method 
Participants and Procedure 
Using the literature on current academic environment issues in higher 
education, in general, we developed a survey that asked the following 
questions. The full survey is included in the appendix. 
1. What are the characteristics of the survey respondents? 
a. Where are they from? 
b. What do they teach? 
c. Where do they teach (e.g., English departments, business 
schools)? 
d. How much do they teach? How much are they compensated? 
e. How big are their schools? 
f. What are their positions and ranks? 
2. Who are their students? 
a. What student issues affect their ability to teach and their 
students’ ability to learn? Student issues include behaviors 
such as civility and academic honesty as well as issues such as 
learning disabilities and mental illness. 
b. What do the instructors think about students’ abilities? 
3. How supported do instructors feel by their colleagues, chairs, deans, 
and administration? 
4. What workplace factors affect their ability to do their jobs? 
5. How do they feel about their workplace environments? Has this 
opinion changed since they first started teaching? 
6. Do instructors have the resources needed to do their jobs in face-to-
face classrooms? Online classrooms? 
7. What support or resources would they like to have? 
An online questionnaire that included 61 items was sent via email to 1,305 
members on the ABC’s mailing list. Ninety-five members of ABC began an 
online survey, with 84 being fully completing it, yielding a response rate of 
7.3% and 6.5%, respectively. The sample characteristics answer Survey 
Question 1 and appear in the Results section. SurveyMonkey (2019) uses the 
equation in Figure 1 to calculate the minimum sample size for a given 
reliability. 
According to SurveyMonkey’s reliability calculator, the sample size is 
sufficient and reliable at a 90% confidence level and a 10% margin of error. 
Instruments and Analysis 
Survey items asked for demographic information about instructors, their 
business communication courses, and their institutions. In addition, several 
questions asked respondents to rate their perceptions of issues relative to 
student issues, administrative support, resources, and attitudes about 
working conditions, among other variables. Scales included yes/no, ranking, 
Likert, and Likert-type. Many questions allowed for open-ended responses. 
Each analysis was performed on the number of participants who reported, 
leaving missing data unaccounted for. Primary and post hoc statistical 
analyses of the data were completed in SPSS. Descriptive statistics were 
generated in SPSS for student learning (eight questions), teaching ability 
(eight questions), collegiality (six questions), support from chair (10 
questions), support from dean (10 questions), administrative support (nine 
questions), condition of classrooms to support learning (eight questions), and 
online teaching support (six questions). 
 
 
Figure 1. SurveyMonkey reliability calculator. 
Results 
Respondent Characteristics 
The first survey question asked for descriptions of ABC membership. The 
majority of respondents were from the United States (n = 76, 90.5%). Other 
respondents were from Australia, Belgium, Canada, the Netherlands, South 
Korea, United Arab Emirates, and Ukraine. The data from these participants 
could skew some results when significant cultural differences are not 
accounted for. However, their data were kept for analysis because they are 
members of ABC and the intent of the survey was to gauge the membership’s 
perceptions. A majority of instructors were female (n = 58, 69%), held a 
doctorate (n = 54, 64.3%), and taught in a college or school of business (n = 
59, 70%). One half of the participants occupied a tenure track position. The 
courses taught by respondents appear in Table 1, institutional size according 
to student population appears in Table 2, salary data appear in Table 3, and 
annual teaching loads appear in Table 4. 
Table 1. Courses Taught. 
Course n % 
Business writing 60 71.4 
Business presentations 44 52.4 
Managerial communication 27 32.1 
Professional communication 42 50.0 
Visual communication 14 16.7 
Table 2. Institutional Size. 
Number of students n % 
5,000 7 8.3 
5,001-10,000 12 14.3 
10,001-15,000 7 8.3 
15,001-20,000 8 9.5 
20,001-25,000 21 25.0 
25,001-30,000 10 11.9 
>30,000 18 21.4 
Table 3. Base Salary Range (U.S. Dollars). 
Salary range n % 
35,000-49,999 7 8.3 
50,000-74,999 27 32.1 
75,000-99,999 23 27.4 
100,000-124,999 10 11.9 
125,000-144,999 6 7.1 
150,000 5 6.0 
Other 5 6.0 
 
Table 4. Annual Teaching Load. 
Load n % 
6/6 4 4.8 
5/5 3 3.6 
4/4 27 32.1 
3/3 22 26.2 
2/2 + research or administrative 19 22.6 
0 because of administrative duties 2 2.4 
1-2 as an adjunct 3 3.6 
Other 2 2.4 
Impact of Student Issues on Classroom Instruction 
The second survey question sought information describing ABC members’ 
perceptions of their students. Specifically, the respondents rated their level 
of agreement that various student issues—mental health, cultural barriers, 
ability to afford course materials, disabilities, unethical conduct, incivility 
toward instructors and/or peers, and classroom safety and security—affected 
student learning and instructors’ ability to teach effectively. More so than any 
other issue, a strong majority (N = 82; 73.2%) of business communication 
instructors think mental health issues affect their students’ abilities to learn. 
Table 5 shows percentage agreement, mean (M), and standard deviation (SD) 
for each student issue. 
The survey question also gauged instructors’ perceptions of how student 
issues affected teaching practices. Generally, business communication 
instructors considered these various student issues as less influential on their 
own teaching than on student learning. A majority or near majority 
responded that cultural issues (53.7%) affect their teaching. Table 6 shows 
percentage agreement, M, and SD for each student issue on the survey. 
Respondents were then asked to rank order eight areas of support that they 
would most like from ABC to address these student issues. The percentage of 
instructors who identified an area of support as a top-three ranking revealed 
the following priorities: (1) student cultural barriers (54.5%); (2) student 
mental health issues (52.9%); (3) student ability to afford course resources 
(49.3%); (4) student unethical conduct (45.1%); (5) student learning 
disabilities (37.1%); (6) student incivility toward instructors (28.6%); (7) 
student incivility toward one another (21.1%); and (8) student sense of 
classroom safety (18.6%). 
Participants were also asked to rate perceived strengths and weaknesses of 
their undergraduate and graduate students. For undergraduate students, the 
results  
(see Table 7) show the highest mean score for interpersonal skills (M = 4.19), 
followed by motivation to learn (M = 4.11), initiative to engage with course 
content (M = 4.08), enthusiasm for learning (M = 3.97), and problem solving 
(M = 3.95). They rate undergraduate students lowest in writing skills in terms 
of language mechanics (M = 3.63), writing skills in terms of content (M = 
3.75), and critical thinking (M = 3.77). 
 
Table 5. Perceived Impact of Various Student Issues on Student Learning. 
Item n % 
Agree 
M SD 
Students’ mental health issues currently affect their 




Students’ cultural barriers currently affect their 




Students’ ability to afford course resources currently 




Students’ learning disabilities currently affect their 




Students’ unethical conduct currently affects their 




Students’ incivility toward the instructor currently 




Students’ incivility toward one another currently 




Students’ sense of classroom safety and security 




Note. The percentage who agree is based on those participants who 
responded agree or strongly agree in the Likert scale. 
Table 6. Perceived Impact of Various Student Issues on Teaching. 
Item n % 
Agree 
M SD 
Students’ cultural barriers currently affect my 
teaching. 
82 53.7 3.26 1.08 
Students’ ability to afford course resources 
currently affects my teaching. 
82 47.6 3.17 1.25 
Students’ learning disabilities currently affect my 
teaching. 
82 42.7 3.15 1.03 
Students’ mental health issues currently affect my 
teaching. 
82 40.2 3.12 1.09 
Students’ unethical conduct currently affects my 
teaching. 
82 36.6 2.93 1.18 
Students’ incivility toward me currently affects my 
teaching. 
81 28.4 2.65 1.16 
Students’ incivility toward one another currently 
affects my teaching. 
82 20.7 2.50 1.08 
Students’ sense of classroom safety and security 
currently affects my teaching. 
82 12.2 2.35 1.02 
Note. The percentage who agree is based on those participants who 
responded agree or strongly agree in the Likert scale. 
Table 7. Perceived Strengths and Weaknesses of Undergraduate Business 
Communication Students. 
 
n M SD 
Interpersonal skills 79 3.19 0.77 
Motivation to learn 79 3.11 0.97 
Initiative to engage with course content 79 3.08 0.81 
Enthusiasm for learning 79 2.97 1.00 
Problem solving 78 2.95 0.88 
Presentation skills 77 2.91 0.85 
Critical thinking 78 2.77 0.90 
Writing skills: Content 79 2.75 0.71 
Writing skills: Grammar (including spelling, 
punctuation, word choice, mechanics) 
79 2.63 0.91 
Overall academic ability 79 3.15 0.66 
Just under half of survey participants (n = 38) reported teaching graduate-
level courses. Not surprisingly, graduate students were rated more highly 
than undergraduate students (roughly a half point higher on the Likert scale). 
Yet the relative strengths and weaknesses are quite similar between the two 
levels of students (see Table 8). 
Support 
The third survey question asked how supported business communication 
faculty felt by their colleagues, chairs, deans, and administrators. Average 
scores on survey items show that faculty feel most supported by their peers 
(M = 4.55, SD = 0.95), followed closely by chairs (M = 4.34, SD = 1.14), then by 
administrators (M = 3.73, SD = 0.96), and deans (M = 3.61, SD = 1.09). 
Workplace Factors 
The fourth survey question asked for workplace factors that affect the ability 
for business communication instructors to do their jobs. A frequency analysis 
showed that eight (9.5%) individuals love their job and responded to no other 
items. The results for those with concerns appear in Table 9. Of these items, 
the number of courses was the only one selected as the top rank issue more 
than 25% of the time (27.4%, n = 23). 
Workplace Environments 
The fifth survey question asked about workplace environments and how 
opinions of the environment changed over time. Workplace environment was 
assessed by asking participants to rate their workload, to which 51.2% (n = 
43) reported heavy, 47.6% (n = 40) reported properly balanced, and 1.2% (n = 
1) reported light. Perceptions of how working conditions have changed over 
time are reported in Table 10. 
Table 8. Perceived Strengths and Weaknesses of Graduate Business 
Communication Students. 
 
n M SD 
Motivation to learn 37 3.81 0.84 
Enthusiasm for learning 38 3.76 0.79 
Initiative to engage with course content 37 3.70 0.81 
Problem solving 36 3.67 0.79 
Interpersonal skills 37 3.65 0.72 
Presentation skills 34 3.56 0.79 
Critical thinking 36 3.50 0.88 
Writing skills: Content 38 3.42 0.86 
Writing skills: Grammar (including spelling, 
punctuation, word choice, mechanics) 
38 3.18 0.98 
Overall academic ability 37 3.65 0.72 
 
Table 9. Workplace Factors That Affect the Ability to Work. 
Factor n % 
Amount of grading 61 72.6 
Number of courses 46 54.8 
Class size 40 47.6 
Service expectations 26 31.0 
Classroom 20 23.8 
Professional development/research expectations 18 21.4 
Colleagues 13 15.5 
Lack of support for professional 
development/research expectations 
13 15.5 
Employment uncertainty 8 9.5 
Lack of training 3 3.6 
Inadequate textbooks 2 2.4 
Table 10. Perceptions of Change in Working Conditions. 




2.99), M (SD) 
Worse (3.0-
4.0), M (SD) 
Physical working conditions   3.19 (0.61) 
Department chairs/supervisors 
treat me . . . 
  3.26 (0.65) 
Deans treat me . . .   3.17 (0.69) 
Administrators treat me . . .  2.99 (0.50)  
My colleagues treat me . . .   3.21 (0.57) 
Work intensity has been . . .  2.60 (0.57)  
Training (e.g., using course 
management systems, diversity 
and inclusion workshops) for 
the job has been . . . 
 2.22 (0.57)  
Funding for professional 
development research has been 
. . . 
1.86 (0.70)   
My workload is . . .  2.39 (0.65)  
I enjoy teaching . . .  2.05 (0.65)  
Resources 
The sixth survey question asked if resources for face-to-face and online 
classrooms were provided. Of the participants, 98.8% (n = 83) teach in face-
to-face classrooms and 48.8% (n = 41) teach online. Table 11 shows the 
frequencies for resources available to teach. 
The seventh survey question asked what pedagogical resources or support 
business communication faculty would like to have from ABC. The results are 
found in Table 12. 
Discussion 
Overall, the results reveal several interesting points of discussion surrounding 
who business and professional communication teachers and scholars are and 
what they do. Both the quantitative survey results and respondents’ 
comments are enlightening not only regarding the state of their current 
academic environments but also regarding what they need to improve these 
environments. 
Table 11. Resources for Instruction. 
Classroom Yes No 
Face-to-face classroom   
 Classroom large enough 79.8 (n = 67) 17.9 (n = 15) 
 Sufficient heat and air 84.3 (n = 70) 15.7 (n = 13) 
 Windows 69.9 (n = 58) 30.1 (n = 25) 
 Exits/doors 39.8 (n = 33) 60.2 (n = 50) 
 Technology in classroom 78.3 (n = 65) 21.7 (n = 18) 
 Overall satisfaction 80.5 (n = 66) 19.5 (n = 16) 
 Choose classroom 24.1 (n = 20) 75.9 (n = 63) 
 Own office 85.4 (n = 70) 14.6 (n = 12) 
Online classroom   
 Receive online training 78.0 (n = 32) 22.0 (n = 9) 
 Sufficient training 81.3 (n = 26) 18.8 (n = 6) 
 Mandatory training 71.9 (n = 23) 28.1 (n = 9) 
 Resources provided 70.7 (n = 29) 29.3 (n = 12) 
 Technology sufficient 92.5 (n = 37) 7.5 (n = 3) 
Table 12. Pedagogical Support From the Association for Business 
Communication. 
Support n % Yes 
Problem-based learning 39 46.4 
Peer-led instruction 36 42.9 
Student-based learning 35 41.7 
Team learning 33 39.3 
Flipped learning 30 35.7 
Lecture and discussion 9 10.7 
Lecture 1 1.2 
Respondent Characteristics 
The results show a greater percentage of respondents identify as being in a 
tenured or tenure track position (50%) than there were in the Russ (2009), 
Lawrence and Galle (2011), and Moshiri and Cardon (2014) studies. Likewise, 
employment uncertainty was ranked low, which contradicts the master 
narrative about uncertainties among a contingent workforce, such as 
adjuncts and graduate teaching assistants, as well as instructors who may be 
less likely to hold membership in ABC. Most respondents identify as teaching 
business writing, business presentations, and professional writing, while 
fewer identify as teaching managerial or visual communication (Table 1). 
Because we asked for types of courses rather than course names, the results 
would suggest some recognition of disciplinary boundaries or disciplinary 
identity. Nearly 80% of the respondents have teaching loads of 3/3 and 4/4 
(Table 4), which appears reasonable, but as some respondents noted in their 
comments, the number of course preps and class sizes affect the feasibility of 
their course load assignments. As one respondent commented, 
Class sizes in many business classes are large (exam-based), but the culture of 
large class sizes in a business college gets imposed on communication courses 
that should be small (24 or less) in order to accommodate best practices in 
composition/rhetoric pedagogy that support learning. 
Consistent with previous studies, about 70% of the respondents teach in 
business schools or colleges. Of the 83 respondents who identified their 
departmental home, 15 were in business communication departments, 6 in a 
business school but no department, six in communication departments, 12 in 
English departments, seven in information systems departments, 16 in 
management departments, 10 in marketing departments, and 11 who 
identified as “other” but did not specify a departmental home (see Table 13). 
The fact that the most frequently identified academic home was a business 
communication department indicates perhaps a growing recognition of 
business communication as a unique discipline; however, the predominance 
of departmental homes in other departments reinforces that business 
communication and professional communication are not viewed as having a 
disciplinary identity or reputation that requires a unique departmental home. 
One popular topic among respondents is the request for salary studies and 
related data that could be used as an advocacy tool. Nearly 60% of the 
respondents reported earning $50,000 to $99,999 annually, with another 
11% reporting that they earn more than $100,000 annually, while 
approximately 30% earn less than $50,000 per year. According to the 
Association for the Advancement of Collegiate Schools of Business (AACSB, 
2020) Business School Data Guide 2020, which reports international data, the 
average annual salary for business communication faculty converted to U.S. 
dollars is as follows: full professor, $101,600; associate professor, $86,600; 
assistant professor, $79,100; and instructors, $61,600. While these salaries 
are lower (and sometimes substantially so) than that of other business 
disciplines, it is a positive step that the AACSB recognizes business 
communication in its table of business disciplines. Furthermore, 30% of the 
respondents in this study are from departments that are not in a college of 
business and thus have salaries similar to other faculty (e.g., literature, 
creative writing) in communication or English departments. College and 
University Professional Association data report that salaries for those in 
English and communication departments is approximately as follows: full 
professor, $75,000; associate professor, $65,000; assistant professor, 
$55,000; and instructor, $45,000 (Bichsel et al., 2019). 
The salary data gathered from this study is a first step in additional salary 
survey studies and advocacy for business and professional communication 
faculty, as business and professional communication faculty in English and 
communication departments frequently find themselves engaged in similar 
work as their business college colleagues, including what they teach, what 
they research, and how they conduct their research. These factors are 
subsequently tied to tenure and promotion and thus tied to opportunities for 
salary increases. For example, team research is a common activity in colleges 
of business, and each coauthor receives the same credit for that publication; 
in an English department where faculty traditionally do single-authored work, 
coauthors may be given credit proportionate to their contribution (e.g., two 
coauthors each receive half credit for the publication that is then counted 
toward publications required for tenure or promotion). 
Table 13. Business Communication Home Department. 
Department n % 
Business (no department) 7 7.1 
Business communication 14 16.7 
Communication 8 9.5 
English 12 14.3 
Information systems 8 9.5 
Management 17 20.2 
Marketing 10 11.9 
Othera 6 7.1 
aOthers written in included general business and finance, translation studies, 
workforce programs, writing program, or solo faculty member reporting to an 
administrator. 
Students 
Consistent with general research on students in higher education, mental 
health issues are instructors’ greatest concern for undergraduates. While 
respondents did not view mental health issues as having an impact on their 
teaching, they did see them as having an impact on student learning. 
However, cultural issues surfaced as those affecting undergraduate teaching 
as well as graduate students’ ability to learn. Regardless of these issues, 
instructors remain mostly positive about their students. Other than an 
occasional comment that students are “entitled” and “apathetic,” most 
comments reflect that students themselves are engaged, curious, and 
enjoyable for the most part, which is consistent with the quantitative data. 
Respondents commented on students’ lack of preparedness for the demands 
of college-level business writing but did not connect this lack of preparedness 
to a lack of ability, character, or intelligence. These comments are consistent 
with the survey responses that ranked interpersonal skills the highest among 
undergraduate students, which shows no support for the widely held belief 
that interpersonal skills are declining among youth—or that the cohorts in 
business communication classrooms do not yet exhibit these traits to the 
extent some purport. 
Support 
Not surprisingly, respondents felt most supported by those closest to them in 
the workplace (colleagues and department chairs) but interestingly feel more 
supported by their administration (e.g., chancellors, provosts) than by their 
own dean. The reason for this response may be a perception that their dean 
has more direct power and control over their academic environments than a 
chair, who carries out the dean’s directives, or a provost or chancellor who is 
not involved in the day-to-day decisions that affect the academic 
environment. One respondent commented that “Without tenure it’s hard to 
argue against a dean who wants to raise class sizes, schedule classes at 
untenable times, cut travel funding, tamper with the curriculum, etc.” In this 
case, the dean is the one with the most power and thus perceived as not 
supportive or more concerned with the dean's agenda. Another respondent 
commented on the power of the dean, saying, 
Advocate for us on a public platform! CCCC [Conference on College 
Composition and Communication—https://cccc.ncte.org/cccc/what-is-cccc] 
authors many position statements about best practices for the teaching of 
composition. The position statements are publicly available online, and they 
hold real sway when trying to convince programming committees, chairs, 
deans, etc., to create better working and learning conditions—things that 
help faculty and students alike. 
The fact that the chain of command is viewed as stopping at the dean would 
indicate that respondents perceive the dean as the ultimate power in 
determining where and how resources are added. 
Workplace Factors and Environments 
The amount of grading, number of classes, and class sizes are the most 
significant factors that respondents indicated as affecting their ability to work 
(Table 9). Though the amount of grading is rated as the top concern, the topic 
of class size generated the largest number of comments. The comments 
primarily focus on developing a research-based argument to present to deans 
to appeal for smaller class sizes. For example, one respondent suggested that 
we “publish the results of this survey so we can use them to argue for better 
classroom spaces, lower classroom sizes, etc.” and “It would be wonderful to 
have data on how class size affects students’ success in the short and long 
term.” At the same time, other respondents expressed that arguments for 
smaller class sizes and better working environments overall are futile, as the 
source of the issue is institutional and systemic. Perhaps the most 
comprehensive and representative comment came from the respondent who 
said, 
I’m not sure you can do anything. The forces that are impacting my workplace 
environment are driven by the declining birth rate, the culture of most of the 
K-12 schools and lack of accountability and critical thinking, a culture that has 
little respect for higher ed (and much more for national certification as a 
benchmark), and the financial aspects of today’s universities. Nothing you can 
do will change the bias my provost has against MBA programs, which she 
calls “nickel a dozen and about as worthless.” Nothing you can do will change 
the fact that the business department has more students than any other 
program; that’s just life. But we have the heaviest loads because of those 
numbers. And we happen to be the best qualified for most of the committees 
and work, so we get stuck with them. So if you have suggestions, I welcome 
them. I see very little that ABC can do other than be the support system it is. 
The negative ratings on perceptions of change may point to why business 
communication instructors comment on the futility of advocacy. The results 
in Table 10 show that on measures of physical conditions and administrator, 
chair, and collegial support, the academic environment has worsened over 
time. Interestingly, even though in a previous question respondents said they 
feel supported by their colleagues, in this question they said their treatment 
by their colleagues has worsened over time. The only factor that has 
improved over time is funding for professional development. 
At the same time, respondents said their enjoyment of teaching has 
remained the same, as has their workload. And while many commented on 
the institutional factors that affect their ability to effect change, many remain 
hopeful that with consistent messaging and continual advocacy, business 
communication faculty can have a strong and vocal presence in their 
academic environments. In fact, most comments from respondents address 
issues of respect (or lack thereof) for the work that they do or the legitimacy 
of their discipline. Perhaps the most poignant comment came from the 
respondent who said, 
Our profession is in dire need of respect/status. Business Communication is 
too little valued by AACSB. Our colleagues too frequently hold low paying, 
non-tenure track positions. We love what we do; we understand deeply how 
important our work is. We are, by nature, nurturing people. We accept too 
much intrinsic reward. ABC should marshal planning and forces to enhance 
our members’ rewards. It will be a worthy, long-term campaign. 
Resources 
On nearly all measures of classroom support, respondents report having the 
resources they need to do their jobs. The only measures on which they 
reported not having resources or choices are not being able to choose their 
classrooms and not having more than one door or exit to their classrooms, 
which may be a safety factor. Even on measures associated with online 
teaching (training, technology), instructors reported high levels of 
satisfaction. No respondents commented that they lacked training or facilities 
to do their current work, including those who teach online. Some 
respondents commented that they would like resources to lessen grading, 
but they ranked the need for support on problem-based learning highest, yet 
that was less than half and very close to five other forms of 
teaching/learning. These results and the comments suggest that the greatest 
need for resources is not for resources to do the physical and emotional labor 
of being in front of the class (face-to-face or online) or to plan curriculum. 
Rather, the greatest need for resources appears to be support for advocacy 
regarding class size, grading, status, and respect from others in their 
institutions. 
Limitations and Opportunities for Future Research 
The study has limitations and presents opportunities for continued research. 
After we sent the survey, we sent a follow-up message 2 weeks later to 
remind people to take it. However, our sample size, though reliable, is not as 
large as we had hoped it would be. Additionally, because most members of 
ABC teach at 4-year institutions, the data do not necessarily represent the 
status of the academic environment in 2-year institutions. Additionally, the 
ABC membership is likely not representative of the many instructors who 
teach business communication courses, many of whom are in nontenure, 
adjunct, or graduate assistant positions. The survey was designed for this 
analysis with items pulled from similar, prior studies or written for this 
project. Little validation or reliability work has been conducted on these 
items and would be beneficial should the items be replicated in the future. 
But the data do represent a starting point for additional study of the 
academic environment and for continued advocacy for respect, disciplinary 
identity, and status in our institutions. 
Several future research opportunities for ABC committees, business and 
communication faculty, or consultants were provided by the respondents. 
Suggestions included, but are not limited to, salary surveys, workload and 
working conditions, the impact of class size on teaching, improving student 
feedback without increasing workload, issues relevant to contingent faculty, 
credentialing business and professional communication instructors, and 
conveying the relevance of business communication to business students’ 
professional development. 
Overall, this study suggests that business communication faculty continue to 
be part of a vibrant, dedicated, insightful community. The study identified 
some of the demographic characteristics of the respondents, their perceived 
areas of strength and need, and ways the ABC organization could support 
those strengths and needs. Readers of the journal have a stake in business 
and professional communication; thus, their reactions to the findings here in 
their local contexts will affect the business and professional communication 
instruction. The article also articulated next steps for advocating for healthy 
teaching environments for business and professional communication 
instructors. While many observe that business and professional 
communication remain marginalized as disciplines, they also know that the 
work they do is important for their institutions and for their students. With 
continued research on the state of the academic environment, the provision 
of resources, and advocacy provided ABC, business and professional 
communication faculty will continue their work toward that ideal academic 
environment they seek. 
Appendix 
ABC Academic Environment Survey Questions 
Demographics 
1. What best describes the business communication course or courses you 
teach? Check all that apply. 
a. Business writing 
b. Business presentations (oral communication class for business) 
c. Managerial communication 
d. Professional communication 
e. Visual communication 
f. Other (specify): 
g. I don’t teach business communication 

















q. The Netherlands 
r. New Zealand 
s. Northern Ireland 
t. Scotland 
u. Spain 
v. South Africa 
w. United States 
x. Other (please provide the name): 
3. With which gender do you best identify? 
a. Male 
b. Female 
c. Trans male/Trans man 
d. Trans female/Trans woman 
e. Gender queer/gender nonconforming 
f. Other 
g. Prefer not to say 





e. Other (please provide the name of your degree): 
5. Which best describes your rank in your school? 
a. Professor 
i. Tenured/tenure track 
ii. Nontenured/tenure track 
b. Associate Professor 
i. Tenured/tenure track 
ii. Nontenured/tenure track 
c. Assistant Professor 
i. Tenured/tenure track 
ii. Nontenured/tenure track 
d. Clinical Professor 
i. Tenured/tenure track 
ii. Nontenured/tenure track 
e. Clinical Associate Professor 
i. Tenured/tenure track 
ii. Nontenured/tenure track 
f. Clinical Assistant Professor 
i. Tenured/tenure track 
ii. Nontenured/tenure track 
g.   Clinical Instructor 
h.   Lecturer 
i.   Adjunct 
j.   Instructor 
k.   Other (please specify): 
6. Which best describes your position? 
a. Tenured 
b. Tenure track 
c. Clinical faculty (faculty but not tenure track) 
d. Instructional or clinical academic staff (not faculty or in a tenure track 
position) 
e. Adjunct at one institution 
f. Adjunct at multiple institutions 
g. Other (please specify): 
7. What is your base salary range? 
a. $35,000 to $49,999 
b. $50,000 to $74,999 
c. $75,000 to $99,999 
d. $100,000 to $124,999 
e. $125,000 to $149,999 
f. Over $150,000 
g. Other: 




d. 5 or more 
9. How much do you earn teaching overload classes in a year? 
a. Nothing 
b. Under $4,999 
c. $5,000 to 9,999 
d. $10,000 to $14,999 
e. $15,000 to $19,999 
f. Over $20,000 
 
10. In which department are your business communication courses taught? 
a. Business school (no department) 




f. Other (please provide the name): 
11. In which department are you employed? 
a. Accounting 
b. Business school (no department) 




g. Information Systems 
h. Management 
i. Marketing 
j. Other (please specify the department name): 
12. Are you employed in a college or school of business? 
a. Yes 
b. No 
13. How many students are in your undergraduate business program? 
a. 0 






14. How many students in your graduate business programs? 
a. 0 




f. More than 2,000 
g. I don’t know 
15. Through which association is your school/college of business accredited? 
a. AACSB: The Association to Advance Collegiate Schools of Business 
b. ACBSP: The Accreditation Council for Collegiate Business Schools and 
Programs 
c. IACBE: International Assembly for Collegiate Business Education 
d. Other: 
e. My school/college is not accredited. 
f. I don’t know if my school/college is accredited. 
16. How many students are in your institution? 






g. More than 30,000 
17. In which programs do you teach business communication? (Check all that 
apply.) 
a. Undergraduate non-business 
b. Undergraduate business 
c. Graduate non-business 
d. Graduate business 
e. Executive education 
f. Non-credit executive education 
18. How many credit hours are your business communication classes typically 
worth? (Check all that apply.) 
a. 1 hour 
b. 1.5 hours 
c. 2 hours 
d. 3 hours 
e. 4 hours 
f. Mixed, depends on the program 
g. Other: 





e. 2/2 + research or administrative duties 
f. 0 because of administrative duties 
g. 1–2 as an adjunct 
h. Other (please indicate your annual teaching load): 








1. Please rate how strongly you agree or disagree with each statement 
regarding student issues and their effect on the learning of another 
student or students in the business communication classroom. 
a. Student mental health issues affect the learning of another student or 
students in the classroom. 
 Strongly Agree Agree  Neutral     Disagree  Strongly Disagree 
b. Student incivility toward each other affects the learning of another 
student or students in the classroom. 
 Strongly Agree  Agree  Neutral Disagree  Strongly Disagree 
c. Student incivility toward the instructor affects the learning of another 
student or students in the classroom. 
 Strongly Agree  Agree  Neutral Disagree  Strongly Disagree 
d. Student unethical conduct affects the learning of another student or 
students in the classroom. 
 Strongly Agree  Agree  Neutral Disagree  Strongly Disagree 
e. Student learning disabilities affect the learning of another student or 
students in the classroom. 
 Strongly Agree  Agree  Neutral Disagree  Strongly Disagree 
f. Student cultural barriers affect the learning of another student or 
students in the classroom. 
 Strongly Agree  Agree  Neutral Disagree  Strongly Disagree 
g. Student safe spaces affect the learning of another student or students in 
the classroom. 
 Strongly Agree  Agree  Neutral Disagree  Strongly Disagree 
h. Student sense of classroom safety and security affects the learning of 
another student or students in the classroom. 
 Strongly Agree  Agree  Neutral Disagree  Strongly Disagree 
i. Student ability to purchase course resources affects the learning of 
another student or students in the classroom. 
 Strongly Agree  Agree  Neutral Disagree  Strongly Disagree 
2. Please rate how strongly you agree or disagree with each statement 
regarding student issues and their effect on your business 
communication instruction. 
a. Student mental health issues affect my business communication 
instruction. 
 Strongly Agree  Agree  Neutral Disagree  Strongly Disagree 
b. Student incivility toward each other affects my business communication 
instruction. 
 Strongly Agree  Agree  Neutral Disagree  Strongly Disagree 
c. Student incivility toward the instructor affects my business 
communication instruction. 
 Strongly Agree  Agree  Neutral Disagree  Strongly Disagree 
d. Student unethical conduct affects my business communication 
instruction. 
 Strongly Agree  Agree  Neutral Disagree  Strongly Disagree 
e. Student learning disabilities affect my business communication 
instruction. 
 Strongly Agree  Agree  Neutral Disagree  Strongly Disagree 
f. Student cultural barriers affect my business communication instruction. 
 Strongly Agree  Agree  Neutral Disagree  Strongly Disagree 
g. Student safe spaces affect my business communication instruction. 
 Strongly Agree  Agree  Neutral Disagree  Strongly Disagree 
h. Student sense of classroom safety and security affects my business 
communication instruction. 
 Strongly Agree  Agree  Neutral Disagree  Strongly Disagree 
i. Student ability to purchase course resources affects my business 
communication instruction. 
 Strongly Agree  Agree  Neutral Disagree  Strongly Disagree 
3. Based on your answers to statements in questions 1 and 2, please 
prioritize your needs for support (1-9, with 1 being most important) from 
ABC in addressing student issues and the classroom climate. 
 Student mental health issues 
 Student incivility toward each other 
 Student incivility toward the instructor 
 Student unethical conduct 
 Student learning disabilities 
 Student cultural barriers 
 Student safe spaces 
 Student sense of classroom safety and security 
 Student ability to purchase course resources 
Job Satisfaction 
1. How would you rate your students on the following qualities? 
a. Problem solving 
 Excellent  Very Good  Average  Fair  Poor  NA 
b. Critical thinking 
 Excellent  Very Good  Average  Fair  Poor  NA 
c. Motivation to learn 
 Excellent  Very Good  Average  Fair  Poor  NA 
d. Enthusiasm for learning 
 Excellent  Very Good  Average  Fair  Poor  NA 
e. Initiative to engage with course content 
 Excellent  Very Good  Average  Fair  Poor  NA 
f. Interpersonal skills 
 Excellent  Very Good  Average  Fair  Poor  NA 
g. Presentation skills 
 Excellent  Very Good  Average  Fair  Poor  NA 
h. Writing skills: Content 
 Excellent  Very Good  Average  Fair  Poor  NA 
i. Writing skills: Grammar (including spelling, punctuation, word choice, 
mechanics) 
 Excellent  Very Good  Average  Fair  Poor  NA 
j. Overall academic ability 
 Excellent  Very Good  Average  Fair  Poor  NA 
Comments: 
2. Select the term that best completes the statement “My colleagues . . .” 
a. Show concern for my well-being 
  Always   Most of the time  Sometimes 
 Hardly  
ever   Never   NA 
b. Ask how my classes are going 
 Always  Most of the time  Sometimes  Hardly  
ever   Never   NA 
c. Offer to share their teaching materials 
  Always   Most of the time  Sometimes 
 Hardly  
ever   Never   NA 
d. Stop by my office for informal conversations 
  Always   Most of the time  Sometimes 
 Hardly  
ever   Never   NA 
e. Can be relied on as a resource for personal support 
  Always   Most of the time  Sometimes 
 Hardly  
ever   Never   NA 
f. Can be relied on as a source of professional support 
  Always   Most of the time  Sometimes 
 Hardly  
ever   Never   NA 
Comments: 
3. Select the term that best completes the statement “My department chair 
(or equivalent) . . .” 
a. Shows concern for my well-being 
  Always   Most of the time   Sometimes  
  Hardly ever  Never   NA 
b. Asks how my classes are going 
  Always   Most of the time  Sometimes 
 Hardly  
ever  Never   NA 
c. Lets me know about financial support for travel 
  Always   Most of the time  Sometimes 
 Hardly  
ever  Never   NA 
d. Lets me know about opportunities for professional development 
  Always  Most of the time  Sometimes  Hardly  
ever  Never   NA 
e. Lets me know about funding opportunities for my research 
  Always   Most of the time   Sometimes  
  Hardly ever  Never   NA 
f. Stops by my office for informal conversations 
  Always   Most of the time   Sometimes  
 Hardly ever  Never   NA 
g. Can be relied on as a resource for personal support 
  Always   Most of the time   Sometimes  
  Hardly ever  Never   NA 
h. Can be relied on as a source of professional support 
 Always   Most of the time   Sometimes   
Hardly ever   Never   NA 
i. Strongly advocates for me 
 Always   Most of the time  Sometimes  Hardly  
ever  Never   NA 
j. Is someone who values the work that I do. 
 Always   Most of the time   Sometimes  
  Hardly ever  Never   NA 
Comments: 
4. Select the term that best completes the statement “My dean (or 
equivalent) . . .” 
a. Shows concern for my well-being 
 Always  Most of the time   Sometimes  Hardly  
ever  Never   NA 
b. Asks how my classes are going 
  Always   Most of the time   Sometimes  
  Hardly ever  Never   NA 
c. Provides financial support for travel 
  Always   Most of the time   Sometimes  
  Hardly ever  Never   NA 
d. Provides financial support for professional development 
  Always   Most of the time   Sometimes 
  Hardly ever  Never   NA 
e. Provides funding opportunities for my research 
  Always   Most of the time   Sometimes  
  Hardly ever  Never   NA 
f. Stops by my office for informal conversations 
  Always   Most of the time   Sometimes  
  Hardly ever  Never   NA 
g. Can be relied on as a resource for personal support 
 Always   Most of the time   Sometimes  
 Hardly ever  Never  NA 
h. Can be relied on as a source of professional support 
 Always   Most of the time   Sometimes  
 Hardly ever  Never   NA 
i. strongly advocates for me 
 Always   Most of the time   Sometimes  
 Hardly ever  Never   NA 
j. Is someone who values the work that I do. 
 Always   Most of the time   Sometimes  
 Hardly ever  Never   NA 
Comments: 
5. Select the term that best completes the statement “The administration at 
my institution (e.g., president, chancellor) . . . 
a. Shows concern for employees’ well-being 
  Always   Most of the time   Sometimes  
  Hardly ever  Never   NA 
b. Knows who I am 
 Always   Most of the time  Sometimes 
 Hardly ever  Never   NA 
 
 
c. Provides financial support for travel 
 Always   Most of the time   Sometimes  
 Hardly ever  Never   NA 
d. Provides financial support for professional development 
 Always   Most of the time   Sometimes  
 Hardly ever  Never   NA 
e. Provides funding opportunities for my research 
  Always   Most of the time   Sometimes  
 Hardly ever   Never   NA 
f. Stops by my office for informal conversations 
 Always   Most of the time   Sometimes  
 Hardly ever   Never   NA 
g. Can be relied on as a source of professional support 
 Always   Most of the time   Sometimes  
 Hardly ever  Never   NA 
h. strongly advocates for employees 
 Always   Most of the time   Sometimes  
 Hardly ever  Never   NA 
i. Is someone who values the work that I do. 
  Always   Most of the time   Sometimes  
  Hardly ever  Never   NA 
Comments: 
6. Select the option that completes this statement: “I feel that my 
colleagues within my department or college who do not teach business 
communication . . .”: 
a. Respect the work that I do. They see it as equally important to the 
work that they do. 
b. Respect the work that I do but see it as less important than the work 
that they do. For example, they know students need business 
communication skills but would not prioritize the courses or their 
funding in the curriculum. 
c. Show little respect for the work that I do. For example, my colleagues 
accept that we offer business communication but don’t see it as 
essential to a student’s 
d. Undergraduate education. 
e. Do not respect the work that I do. For example, they go out of their 
way to disparage business communication as a field and would 
probably get rid of the teaching lines if they could. 
 
Comments: 
7. When you think about your workload, which of the following affect your 
ability to do your job more efficiently? (Select all that apply and rank their 
order of importance, with “1” being the most important.) 
 Number of courses I teach 
 Inadequate textbooks or other teaching resources 
 Classroom space 
 Class sizes 
 Amount of grading 
 Expectations for professional development/research 
 Expectations for institutional service 
 Lack of training 
 My colleagues 
 Employment uncertainty (e.g., adjunct work with no contract 
guarantee from semester to semester) 
 Lack of support for research or professional development 
 Nothing (Everything is great!) 
 Other. Please describe: 
Comments: 
8. How would you rate your current workload? 
 Properly balanced, Heavy, Stressful, Can’t sustain 
Comments: 
9. How have working conditions changed since you began teaching business 
communication? 
a. Physical conditions are __better __the same _worse. 
b. Work intensity is __harder __the same _easier. 
c. Workload is __more __the same __less. 
d. Training (e.g., using course management systems, diversity and 
inclusion workshops) for the job is __increased __the same __less. 
e. Department chairs/supervisors treat me __better __the same 
__worse. 
f. Deans treat me __better __the same __worse. 
g. Administrators treat me __better __the same __worse. 
h. My colleagues treat me __better __the same __worse. 
i. I enjoy teaching __more __the same __less. 
j. Funding for professional development research has __increased 
__stayed the same __decreased. 
 
Comments: 
Classroom Environment Satisfaction 
1. Do you teach in a physical, on-campus classroom? __yes __no 
a. My classroom is large enough for my needs. __yes __no 
b. My classroom has sufficient heating and cooling. __yes __no 
c. My classroom has windows. __yes __no 
d. My classroom has at least two entrances/exits. __yes __no 
e. My classroom has the technology I need to teach the way I want to. 
__yes __no 
f. Overall, I am satisfied with the classroom I teach in. __yes __no 
g. I get to choose which classroom I teach in. __yes __no 
h. I have my own office. __yes __no 
2. Do you teach online? __yes __no 
a. I received training in how to each online. __yes __no (If yes, the 
respondent answers “b” and “c”; if “no,” the survey goes to “d.”) 
b. The training I received was sufficient. __yes __no 
c. The training for online teaching was mandatory. __yes __no 
d. My school provides the technology or gives me the funds I need to 
purchase the technology I need to teach online. __yes __no 
e. The technology I have is sufficient for what I need to teach online. 
__yes __no 
3. Which of the following technologies do you use in your teaching? (Check 
all that apply.) 
□ Canvas, Brightspace (D2L), Blackboard, or other commercially 
available learning management system 
□ Connect, MindTap, or other textbook/publisher learning materials 
□ eBooks only 
□ Physical textbooks only 
□ A combination of physical and eBooks 
□ Kaltura CaptureSpace, Camtasia, or other video recording tools 
□ Google apps. Please specify: 
□ Social media. Please specify: 
□ MS Teams 
□ Other: 
4. The teaching resources I have are sufficient for what I need. __yes __no 
5. The teaching resources I wish I had are  ____. 
6. My students have the resources they need to succeed in my class __yes 
__no 
7. My students need the following resources to succeed in my class:  . 
Pedagogies 
1. Please indicate which of the following pedagogies you use when teaching 
business communication. (Select all that apply.) 
 Flipped learning 
 Lecture only 
 Lecture/discussion 
 Peer-led instruction 
 Problem-based learning 
 Student-centered response systems 
 Team learning 
 Other (Please describe): 
2. Please indicate which of the following pedagogies you need support from 
ABC to enhance your instruction. (Select all that apply.) 
 Flipped learning 
 Lecture only 
 Lecture/discussion 
 Peer-led instruction 
 Problem-based learning 
 Student-centered response systems 
 Team learning 
 Other (Please describe): 
Concluding Thoughts 
What are your suggestions for how ABC or the Academic Environment 
Committee can help you improve your workplace environment? 
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